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Abstract. This article presents a cross-cultural analysis of psychological 

support strategies for adolescents with disabilities, based on the experiences of various 

countries, particularly Scandinavian states, Japan, and the United States. The study 

highlights how cultural values, societal attitudes toward disability, and inclusive 

policies in education systems directly influence the degree to which emotional stress 

is mitigated. Furthermore, the psychological condition of adolescents with disabilities 

is examined within the context of Uzbekistan, focusing on the influence of prevailing 

mentalities and traditional beliefs. The article substantiates the need to develop a 

national psychological approach and inclusive strategies grounded in digital 

technologies, adapted to Uzbekistan’s unique socio-cultural environment. 
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In the era of globalization and digital transformation, the mental well-being 

and social adaptation of every individual — especially adolescents with 

disabilities — have become among the most pressing social issues. 

In developed countries, principles of human rights, inclusive education, and 

psychological well-being are addressed through a systematic approach that considers 

not only the degree of disability but also its psychological consequences. Living with 

a disability becomes even more complex during adolescence, a period marked by 

intense psychological changes. Adolescence is a challenging psychological stage 

associated with biological growth, changing social roles, and the formation of personal 

identity. During this phase, the presence of a disability can significantly impact an 

adolescent’s self-esteem, social engagement, and emotional stability. Limitations in 

peer communication, social rejection, lack of attention in schools or families often lead 

to heightened psychological isolation and increased stress levels. 

Different countries address these challenges using culturally specific pedagogical 

and psychological approaches. In Scandinavian countries, advanced psychological 

technologies are integrated into inclusive education systems to reduce stress among 

disabled adolescents. In Japan, social adaptation is based on cultural values such as 

discipline and inner harmony, which help integrate adolescents with disabilities into 
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society. In the United States, psychological support programs are widely 

implemented using digital technologies, with individual rehabilitation plans developed 

for each child. 

. It should be noted that in Uzbekistan, this field is still in the early stages of 
development. While official policy has begun to emphasize the principles of 
inclusive education, societal attitudes toward individuals with disabilities remain 
largely traditional and, in many cases, paternalistic. This often results in 
emotional challenges for adolescents, such as feelings of rejection, worthlessness, 
and psychological isolation. 
Therefore, for Uzbekistan, it is essential not only to study foreign experiences but also 

to adapt them to the local mentality and socio-cultural context by developing a 

national psychological approach. Such an approach should integrate: 

• ethically and spiritually grounded values rooted in the local culture, 

• the potential of digital technologies, and 

• systems of family and community-based support. 

In this article, we aim to explore the necessity of developing a new national strategy 

by analyzing international best practices and assessing the socio-psychological 

realities in Uzbekistan.To enhance the clarity of our argument, it is crucial to first 

briefly define the concept of cross-cultural analysis, which is central to our 

discussion.  

Cross-cultural analysis is a methodological approach used to compare and 

examine specific social, psychological, or pedagogical phenomena across societies 

that belong to different cultural contexts. It is widely applied in disciplines such as 

sociology, psychology, and pedagogy to deepen the understanding of social processes 

by identifying similarities and differences between various cultures and countries.1 

This approach is particularly important in studying the psychological condition of 

adolescents with disabilities. That is because each country’s perception of disability, 

level of social support, educational approaches, and quality of psychological services 

can vary significantly. For example, in many developed countries, inclusive education 

systems, assistive technologies, and digital psychological support services for 

adolescents with disabilities are well-established. In contrast, in many developing 

countries — including Uzbekistan — these systems are still in the process of 

formation. 

Therefore, cross-cultural analysis can serve as a foundational tool in developing 

a national approach tailored to the Uzbek context. This does not imply the direct 

transfer of foreign experiences, but rather their thoughtful adaptation to local cultural 

values, traditions, and existing socio-economic conditions. Through this lens, cross-

cultural analysis contributes to the creation of more effective, culturally sensitive, and 

sustainable strategies for improving the psychological well-being and social inclusion 

of adolescents with disabilities. 

 
1 Berry, J.W., Poortinga, Y.H., Segall, M.H., & Dasen, P.R., 2002. Cross-cultural psychology: Research and 

applications. Cambridge University Press). 
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The Scandinavian Experience (Sweden, Norway, Denmark) When 
examining the Scandinavian approach to working with children with disabilities, 
it is evident that these countries are guided by the “Welfare Model.” This model 
emphasizes recognizing every child as a unique individual, ensuring equal 
opportunities, and prioritizing mental well-being. In the Scandinavian school 
systems, adolescents with disabilities receive support through integrated 
collaboration with specialized psychologists, pedagogical assistants, and 
family therapists. The following practical strategies are implemented across 
these countries:2 

✓ Person-centered approach: Emotional needs and feelings of adolescents are 

carefully understood, with individualized interventions tailored to each child. 

✓ Psychological partnership with families: Parents regularly participate in 

psychological counseling and training sessions, fostering stronger home–school 

coordination. 

✓ Mindfulness-based activities: To help children manage stress, various 

techniques such as meditation, breathing exercises, and self-awareness practices are 

introduced. 

✓ Sensory rooms and digital tools: Multisensory environments are created for 

every child with special needs, allowing for better emotional regulation and 

engagement through customized digital technologies. 

The Japanese Experience 
In Japan, psychological support for adolescents with disabilities emphasizes the 

concepts of inner harmony and social adaptation. Due to cultural norms that value 

emotional restraint and self-control, the support strategies tend to be more indirect 

and soothing in nature, rather than confrontational or expressive. 

The following practical approaches are actively used in Japan:3 

➢ Zen therapy and meditation-based practices: These are designed to enhance 

emotional balance and inner peace in children, fostering a sense of calm and self-

regulation. 

➢ Art therapy and music therapy: These methods serve as key tools for helping 

adolescents express emotions that they may not be able to verbalize, offering a creative 

outlet for emotional release. 

➢ Sensory therapy: Particularly effective for children on the autism spectrum, 

sensory therapy helps reduce anxiety and improve focus through controlled sensory 

input. 

➢ Addressing the “Hikikomori” phenomenon: Special interventions are 

applied to adolescents who isolate themselves from society. These comprehensive 

approaches aim to gradually reintegrate them into social life through tailored 

psychological and behavioral strategies. 

 
2 Nordahl, T. (2021). Inclusive education in Norway: Current trends and challenges. Scandinavian Journal of Disability 

Research, 23(4), 301–319. https://www.sjdr.se 

Jensen, B. B. (2020). Child well-being in Denmark: A multidimensional approach. Nordic Educational Research, 40(2), 

145–160. 
3 Nakamura, H. (2022). Special Needs Education in Japan: Policy and Practice. Tokyo University Press. 

Yamamoto, T. (2021). Cultural challenges in adolescent psychological counseling in Japan. Journal of Cross-Cultural 

Psychology, 52(3), 215–231 
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The United States Experience. In the United States, psychological and 
educational support for adolescents with disabilities is structured through a 
comprehensive legal framework, primarily based on the Individuals with 
Disabilities Education Act (IDEA).4 This legislation ensures that children with 
disabilities are provided with an education tailored to their unique needs and 
developmental levels. 

A key feature of the IDEA is the development of an Individualized Education 

Program (IEP) for every eligible student. This legal document outlines the student’s 

current level of functioning, educational goals, specialized instruction, and required 

support services. 

The main opportunities guaranteed under IDEA include: 

1. Free Appropriate Public Education (FAPE): IDEA mandates that every child 

with a disability is entitled to a free and appropriate public education that is customized 

to meet their individual needs. This education must be provided in the least restrictive 

environment (LRE) and should empower the student to reach their full potential both 

academically and socially. 

2. Individualized Education Program (IEP): The IEP serves as a legally binding 

document that defines: 

The student’s current academic and functional performance; 

Teaching strategies and accommodations needed; 

Support services such as assistive technologies (e.g., hearing aids, speech devices), 

special education teachers, or behavioral therapists; 

Methods for assessing progress toward educational goals. 

The IEP team typically includes the student (when appropriate), parents or 

guardians, special education teachers, school psychologists, general education 

teachers, and other relevant professionals. This collaborative model ensures a holistic 

and student-centered approach to education and psychological support. 

3. Least Restrictive Environment (LRE): IDEA emphasizes that students 

with disabilities should be educated alongside their non-disabled peers to the greatest 

extent possible. Special classes, separate schools, or removal from the general 

education environment are only considered when the nature or severity of the 

disability prevents satisfactory education in regular classes, even with supplementary 

aids and services. This supports the adolescent’s social integration and reduces 

isolation. 

4. Special Services and Assistive Technologies: Under IDEA, eligible students 

receive a wide range of services such as: Speech and language therapy, Psychological 

counseling, Transportation support, Specialized instructional materials, Assistive 

technologies (e.g., Braille printers, screen readers, communication devices). These 

services ensure that students with disabilities have equal access to educational 

opportunities. 

5. Parental Rights and Involvement: Parents are considered vital members of 

the IEP team. They have the legal right to: 

- Participate fully in the decision-making process, 

- Review and consent to educational plans, 

- Access independent evaluations, 

 
4 Smith, D. D., & Tyler, N. C. (2023). Introduction to Special Education: Making a Difference. Pearson Education 
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- Appeal decisions through due process hearings or legal action. 

This fosters a collaborative, student-centered approach to support. 

6. Transition Services (Adolescence to Adulthood): 

Beginning at age 16, IDEA requires the inclusion of a transition plan in the student’s 

IEP. This plan prepares adolescents with disabilities for post-secondary life, including: 

Employment, 

Higher education or vocational training, 

Independent living.Transition services are individually designed to facilitate a 

smooth and successful shift to adulthood. 

The United States integrates several evidence-based strategies to address the 
mental health and emotional well-being of adolescents with disabilities:5 

Individual Therapy Programs: Tailored therapeutic interventions such as: 

Cognitive Behavioral Therapy (CBT), 

Dialectical Behavior Therapy (DBT), 

Family-based therapy, are used depending on the diagnosis and needs of the child. 

School-Based Mental Health Professionals:Trained school psychologists and 

counselors provide ongoing emotional support, behavioral monitoring, and 

intervention. 

Online Psychological Services:Platforms like Talkspace and BetterHelp offer 

confidential, accessible, and affordable therapy options for teens and families in 

remote or underserved areas. 

Inclusive Extracurricular Activities:Programs in inclusive sports, theater, and 

cooperative games are used as tools for: 

- Building confidence, 

- Enhancing peer relationships, 

- Promoting social-emotional learning and stress reduction. 

The results of the cross-cultural analyses are presented in the table below. 

Summary of Cross-Cultural Analysis 

Country Type of Approach Advantages 
Cultural 

Characteristics 

Scandinavia 

(Sweden, 

Norway, 

Denmark) 

Individual-centered 

“Welfare Model” 

Sensory environments, 

family-psychological 

partnership, mindfulness 

sessions 

Equality, openness, 

state-guaranteed 

inclusion 

Japan 

Psychological harmony 

and indirect therapy 

approach 

Zen therapy, art therapy, 

music therapy, support for 

"hikikomori" adolescents 

Discipline, 

collectivism, social 

harmony, 

emotional restraint 

USA 

Legally based 

individualized approach 

(IDEA) 

IEPs, digital services, online 

therapy, protection of child 

and parental rights 

Individual freedom, 

technology-driven, 

personal 

independence 

In addition to the cross-cultural analyses presented above, it is also appropriate 
 

5 U.S. Department of Education (2022). Thirty-Five Years of Progress in Educating Children with Disabilities. 

Washington, DC: Office of Special 

 
 

http://www/


308 Journal of Language, Literacy and Learning in STEM Education www. grnjournal.us  

to examine the existing mentality and stress levels experienced by children with 

disabilities in Uzbekistan. Achieving the social integration of children with disabilities 

is currently being addressed at the level of state policy in Uzbekistan, which is 

undoubtedly one of the significant achievements in the field of education. However, 

highlighting and analyzing some of the existing shortcomings is crucial, as it may 

positively contribute to the further development of inclusive education in Uzbekistan. 

In Uzbekistan, social stigma and an attitude of “pity” toward children with disabilities 

still persist. Family pressure, a sense of being “different” from others in society, and 

limited opportunities for communication all contribute to heightened stress levels 

among adolescents. While cultural values such as patience and acceptance of fate may 

have positive aspects, they can also limit the development of effective stress 

recognition and coping mechanisms.6 

Therefore, the following are recommended: 

• Integrating cultural values with inclusive psychological approaches; 

• Providing psychological support through digital tools, such as Telegram bots 

and audiovisual materials; 

• Utilizing international experiences in training local specialists. 

Analyses show that psychological support strategies for adolescents with disabilities 

differ according to the cultural context of each country. In Uzbekistan, where 

traditional mentalities and the structure of the education system are deeply rooted, the 

implementation of the following approaches has become a pressing necessity: 

1. Developing culturally adapted psychological support models, such as those 

based on family values; 

2. Expanding digital psychological support services, especially in rural areas; 

3. Training psychologists and educators using international experience (e.g., 

through professional exchange programs with developed countries analyzed 

above); 

4. Creating digital platforms in the local language and developing initiatives that 

promote social awareness and engagement for a healthier society. 
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